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Abstract. Some researchers have discovered that gender stereotypes in physical education courses 
have a significant impact on the course participation rates of high school students; however, the 
formation mechanisms and influencing factors that are behind them still lack a unified explanation. 
Gender stereotypes in physical education courses have become one of the most important topics of 
research in recent years. As a result, the purpose of this paper is to investigate the impact that 
gender stereotypes have on the level of participation that high school students have in physical 
education classes. For this purpose, this paper undertakes a case study and gathers information 
from the curriculum, family, society, and schools that may have an impact on how many boys and 
girls choose to participate in physical education in high school, respectively. According to the findings 
of the study, male and female high school students physical education (PE) self-perceptions as well 
as their engagement in PE were influenced by gender stereotypes in PE. The number of females 
who participated in physical education was often far smaller than the number of males who did so, 
and many people had the impression that boys dominated the field. In light of this, eradicating gender 
stereotypes in sports will make it possible to make better use of the athletic interests and abilities of 
both young men and young women. 
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1. Introduction 

The lower involvement rate of girls in athletics relative to boys is visible in both the data and the 
real world, particularly for high school boys and girls. And as a result of the social normalization of 
stereotypes, gender stereotypes in society have a continuous and timely impact on the lives of 
individuals in all fields of work and study [1]. In school sports education, the traditional notion of 
"gendered" physical exercise persists [2]. Sports are regarded to be the realm of boys, and they are 
essential to becoming genuine because they are considered to be active, aggressive, and associated 
with masculine characteristics. However, girls are thought to have a soft and sensitive temperament, 
which is the polar opposite of the physical education temperament and therefore does not meet the 
needs of the sport. In addition, physical education teachers deliberately include stereotyped behaviors 
in the curriculum, so increasing and tacitly admitting the problem of gender stereotypes in the physical 
education curriculum. Existing research lacks a systematic examination of the influence of 
stereotypes on the physical education participation of high school boys and girls. In light of the current 
status of high school boys' and girls' participation in physical education, gender-specific family 
expectations and social expectations in physical education, and stereotypes in the physical education 
curriculum, this study will examine why and how stereotypes influence the athletic participation of 
high school boys and girls. 

2. Status of Participation in Physical Education for Boys and Girls in High 
School 

2.1 Boys and Girls’ Participation Gap in Physical Education Curriculum 

There is a disparity between the participation of male and female students in different types of 
physical education classes [3]. Regarding a gender survey analysis of the physical activity in high 
school for boys and girls during childhood, the data show that boys' participation in physical activity 
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and level of physical education accounts for the majority of the male to female ratio, as well as a 
higher appreciation of sports, whereas on the other hand, girls have a high percentage of participation 
in sports they like only and do not like nor participate in sports [4]. In addition, when it comes to 
selecting classes for physical education, boys are more likely to lean toward dynamic sports such as 
those involving adventure sports, while girls are more likely to lean toward static sports such as dance 
[4]. Girls have a lower participation rate in physical education classes as well as a lower level of 
interest in these classes than boys do. On the other hand, both boys and girls are more likely to 
participate in sports that are geared toward their gender temperament. 

2.2 The gap between boys’ and girls' participation in sports 

The disparities that exist between the sexes in terms of athletic participation are reflected not only 
in the context of physical education classes but also in school physical activity. At the same time, 
young women are frequently put under a significant amount of pressure to participate in activities 
that are typically associated with men, such as sports [5]. The findings of a study that surveyed 482 
high schools in the United States and found that both male and female students participated in school 
sports revealed that the average percentage of girls' sports participation was lower than the percentage 
of boys' sports participation. Even though the gender gaps in sports participation between boys and 
girls in urban and rural schools are not nearly as significant as the gender gaps in sports participation 
between boys and girls in urban and suburban schools, gender gaps in sports participation do still 
exist [6]. Even though the gender gap in sports participation between boys and girls in areas with 
lower socioeconomic status is narrowing, boys' sports participation remains higher than girls’. 

2.3 Male and female preferences of high school students in sports 

It is generally accepted that young men dominate the sporting world. However, traditionally, sports 
can be broken down into two categories: those that are geared specifically toward men and those that 
are geared specifically toward women. The rates at which boys and girls participate in gendered sports 
also vary [7]. And children of both sexes will perform better in the aspects of their personalities that 
are associated with their gender. The values of individuals are influenced by the gender stereotypes 
that are prevalent in sports [8]. Because confidence and bravery are characteristics commonly 
associated with male athletes, grace and sensitivity are characteristics commonly associated with 
female athletes and sports. Therefore, males placed a higher value on athletic ability, competition, 
and masculinity, whereas females placed a higher value on weight management, appearance, and 
femininity than males did [9]. This was also confirmed based on the findings of a study that 
investigated possible gender differences in the evaluations of the importance of masculine and 
feminine traits in sports made by secondary school students, as well as the relationship between the 
students' evaluations of value and their participation in genetically engineered sports [10]. As a result, 
young men and women are becoming increasingly interested in how physical activity can further 
support the development of masculine and feminine characteristics and temperaments. 

3. Family and social expectations for different genders in Physical Education 

3.1 Girls are taught to behave in a feminine way 

Girls are taught to be delicate, sensitive, and feminine, and because sports participation is 
frequently influenced by both boys' and girls' gender identities [11], the culture of femininity instilled 
in girls by their social and family environments from a young age interferes with their preferences 
and sports participation. In this social and domestic culture, the female body is portrayed as static and 
well-kept, which is incompatible with the requirements of exercise, which require a great deal of 
movement [12]. Therefore, girls who participate in historically male-dominated movements run the 
risk of being misidentified as boys and also violate the expected gender roles of women [13]. 
Consequently, despite efforts to achieve gender equality, girls engage in physical activity less often 
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than boys as children [14]. A study examining the reasons for female youth sports participation 
revealed that girls' lower sports participation than boys was due to their fear of masculinity in sports 
and a disconnect with femininity deemed feminine in a society that is not appearance-centered but 
power-centered. Other possible causes include a disconnect with femininity, which is not appearance-
focused but rather power-focused. Young women believe they are judged in the traditionally 
masculine realm of athleticism because it allows boys to shape and display their bodies in a manner 
that is more appealing to them. Physical femininity is defined by "good looks" as opposed to the 
capacity to perform physical activities. Consequently, they develop anxiety and stress, which inhibits 
their ability to engage in physical activity. Consequently, the influence of family and societal 
stereotypes of femininity restricts the time young women devote to sports and their participation in 
sports [12]. 

3.2 Boys are taught to act masculine 

When the first sports forms appeared, social culture began to create male role models for certain 
activities that mirrored the concept of the warrior. Sports metaphors reinforce hegemonic masculinity 
by propagating the concept of being a soldier in war [15]. In Western nations, sports have traditionally 
been viewed as a masculine activity and a male realm [16]. Sports are viewed as a training ground 
for boys to learn fundamental social values like as hard effort and perseverance, which are essential 
to their development as men and productive members of society [17]. Men viewed athletics as a 
method to develop a close relationship with their sons, typically through using sports to make their 
sons more masculine [18]. At the same time, it is considered that the movement plays a vital role in 
constructing, validating, and testing boys' masculinity [19]. Boys are stigmatized when their behavior 
does not conform to societal masculinity ideals. According to the poll of boys' experiences with rugby 
union, "hard boys" with hegemonic masculinity enjoy privileges, whilst "intellectual guys" with 
marginalized masculinity are bullied, establishing an unequal power dynamic. The "hard guys" 
generate dominant school athletics, whilst the "intellectual boys" are depicted as inferior [20]. Male 
stereotypes in sports also compel boys to pursue socially and familially defined same-sex sports, so 
restricting their own behavior and preferences. 

3.3 The influence of family and social gender stereotypes on school physical education 

In school activities, the concept of "gendered" sports is still prevalent [21]. In addition, society's 
binary structure of "masculinity" and "femininity" normalizes the concept of "gendered" sports in 
school activities. In the context of physical activity, it also normalizes masculine and feminine 
behaviors. Classes are the site of the transformation of dominant discourses about social output, where 
students learn gendered cultural messages about the body, both within and outside of the school 
environment. Students learn not only from physical education classes in physical education classes, 
but also from observing and interacting with people around them in terms of physical performance, 
body type, negotiating meanings about their bodies, gendering themselves, and thus participating in 
activities in gender-segregated physical education classes within society [22]. A study examined 
whether the discursive structure of parents, physical educators, and high school students’ own 
discourse about the relevance of the body and physical activity in a given research context influences 
the choice of physical activity in high school boys' and girls' physical education classes. The outcomes 
were favorable. The group of boys who were influenced by the discourse structure would also 
participate more in a physical education class, while the group of girls who were less influenced by 
the discourse structure would participate less. In addition, high school girls felt that the physical 
education component, which was designed as a "male domain," lacked significance. This further 
demonstrates that parental and societal constructions of gender binary influence the physical 
education choices of high school students. Male and female behavior concerning physical activity. 
Physical education classes are the site of the transformation of dominant discourses about social 
output, where students learn gendered cultural messages about the body, both within and outside of 
the school environment. Students learn not only from physical education classes in physical education, 
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but also from exposure to people around them, observing their physical performance and body types, 
negotiating meanings about their bodies, and, as a result, gendering themselves and participating in 
gender-defined physical education programs under society. A study examined whether the discursive 
structure of parents, physical educators, and high school students own discourse about the relevance 
of the body and physical activity in a given research context influences the choice of physical activity 
in high school boys' and girls' physical education classes. The outcomes were favorable [23]. The 
group of boys who were influenced by the discourse structure would also participate more in a 
physical education class, while the group of girls who were less influenced by the discourse structure 
would participate less. In addition, high school girls felt that the physical education component, which 
was designed as a "male domain," lacked significance [23]. This further confirms that parental and 
social constructions of gender binary influence the physical education decisions of high school 
students. 

4. Stereotypes in the physical education curriculum   

4.1 Gender Stereotypes in gender of the Physical Education Teaching Profession  

The gender of the coach and coaching staff can subtly influence students' and athletes' perceptions 
of gender in sports activities, competitions, and programs. In sports, however, gender stereotypes 
exist among technical and managerial staff, with women constituting the minority on coaching staffs 
and men occupying positions of authority [24]. Male physical education instructors were judged to 
have a higher level of expertise in the subject matter compared to their female counterparts in the 
course of teacher evaluations. The process of replicating or challenging gender systems in a physical 
education context, as well as the potential for agency, were both investigated in a study that looked 
at the comments made by physical education teachers in two different ethnic studies of seventh-
graders. It was stated that being a female P.E. teacher is a difficult job and that among P.E. teacher 
interviewees who expressed the need for male role models to fill positions of authority, female P.E. 
teachers would not be recognized by boys in sports such as baseball, soccer, etc. There was a greater 
degree of uncertainty regarding the ability of female teachers to instruct boys, whereas there was no 
doubt whatsoever regarding the capability of male teachers to instruct girls [25]. The teaching 
practices of physical education instructors have reinforced the stereotypical notion that there are 
separate roles for men and women in the field of physical education through the use of gender 
segregation in their classrooms.  

4.2 Stereotypes in physical Teachers' expectations 

In sports, organizations advocating restorative masculinity have called for a more boy-centered 
approach to teaching and emphasized the need for more male teachers to serve as a "man role model" 
for boys. They argue that boys need to restore their masculine identity [26]. However, physical 
education teachers frequently encourage and permit girls to schedule classes so as to avoid 
participation in activities because, in some cases, they feel uncomfortable due to male dominance or 
aversion to class participation [27]. According to the results of an interview with teachers and students 
regarding the perceptions, discriminatory behaviors, and attitudes of different genders participating 
in sports in physical education classes and physical activities, It was demonstrated that both students 
and instructors view the male body and characteristics as the most suited for exercising strength and 
resistance. And that this trait makes it "natural" for teachers and students to have different 
expectations for the performance of boys and girls [28]. Even if the teachers are aware of the unequal 
relationship between sports rights, they consider it to be normal. 

In addition, the teachers' and students' nonverbal and verbal communication in the classroom 
environment revealed various forms of gender bias. A survey of four physical education teachers 
regarding the impact of gender on the teachers and the classroom revealed that the majority of teachers 
reported that gender-biased language was prevalent in the classroom and that girls were frequently 
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viewed as the weaker side [29]. Boys and girls are subtly discouraged from participating in physical 
education by the PE teachers' actions and words.  

4.3 Stereotypes in physical Course content 

Students are able to obtain some of the information that they need about gender stereotypes in 
sports from the content that is included in their school textbooks. The unequal portrayal of females 
and males in school textbooks contributes to the development and consolidation of gender roles and 
stereotypical behaviors among students. On the other hand, it is common for textbooks to contain a 
high proportion of stereotypical statements [30]. Male characters are depicted as being courageous 
and fearless, and they tend to have a greater presence in literary works overall. While girls are 
typically portrayed as shy and uncertain in the books, boys are often portrayed as confident and bold 
[31]. According to a study of how gender differences are depicted in Spanish secondary school 
physical education textbooks, there is a clear imbalance in the representation of boys and girls, with 
boys significantly more represented and dominant. At the same time, girls and boys are portrayed in 
sports books in stereotypical roles, with girls being distinguished in artistic activities such as 
gymnastics, swimming, and fitness practices. Regarding team sports such as soccer and rugby, boys 
are categorized differently than girls [32]. The stereotypes in physical education textbooks can have 
a negative impact on the perceptions of both boys and girls, thus limiting their opportunities. 

5 Conclusion 

This research led to the discovery that gender stereotypes in society, families, and schools have an 
effect on the self-perceptions of male and female high school students. These preconceptions also 
limit the interest in and development of physical education, particularly among female students. 
Through family expectations, social expectations, gender inequalities in the physical education 
profession, the expectations of physical education teachers, and textbooks, separate stereotypes of 
males and females in sports were identified and reinforced. As a direct consequence of this, the 
percentage of high school students who participate in athletics is often lower for female high school 
students than it is for male high school students. In addition, when male or female high school students 
do not behave in accordance with the stereotypical same-sex temperament, they are rejected by the 
same sex and, at the same time, are considered to be in violation of same-sex roles. This is the case 
whether the students are acting in accordance with the stereotypical same-sex temperament or not. 
This study focuses on the objective effects that stereotypes have on the likelihood of male and female 
high school students participating in sports. This helps to clarify how and why stereotypes affect the 
sports involvement of male and female high school students, especially given the fact that stereotypes 
also influence educational choices.  Continued exploration of stereotypes is particularly relevant for 
boys' and girls' sports engagement in high school since stereotypes can affect judgment and academic 
performance. Consequently, limiting the athletic participation and interest of male and female high 
school students. Both boys and girls should be encouraged to be more free and open to challenging 
and exploring their sense of self in order to create their autonomous selves, which will allow them to 
move beyond the gender binary that is inherent in sports. On the basis of the current study, future 
research and discussion on how stereotypes affect high school students' engagement in sports can be 
done based on the investigation of policy support. 
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