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Abstract: This study purports to determine the relationship between psycho-social capabilities and the classroom performance
of tertiary physical education teachers at Zhejiang Shuren College at Zhejiang Province, China. Based from the findings of the
study, the researcher came up with the following conclusions: Majority of the PE teachers are male in their middle age, pursuing
their Master’s degree, while mostly are in the field of outdoor sports and have been teaching PE subjects for quite some time.PE
teachers seem to have a better status of their health and well-being while maintaining their good physical, mental, and emotional
stability.PE teachers seem to be good at handling work demands in relation to all physical, psychological, social or organizational
aspects of a job that require continuous physical or psychological effort.PE teachers have relatively the same perceptions of their
psycho-social capabilities regardless of their sex, age, field of specialization, educational attainment, and years of service as PE
instructors. Most of the PE teachers exhibited satisfactory to outstanding teaching performance, however, a number of them have
also shown unsatisfactory performance based on the recent evaluation. Demands at work and health and well-being of PE
teachers do not give significant impact to their classroom performance. Work organization and job contents, interpersonal
relations and leadership, and work-classroom interface on the other hand can moderately affect teaching performance of PE
teachers, while social capital tend to have high influence in their classroom performance.
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. will suffer physical or psychological injury as a result of your
1. Introduction actions. The connection is undeniable. There is a link between
With the emergence of distance learning modality in all work psychosocial factors and mental health established for a

tertiary colleges in China and the limitations of conducting long time.
face-to-face activities with students, particularly on the recent

developments of the Covid-19 situation in China, the current 2. Research Contents

pandemic has caused a barrier in the education sector [1]. 2.1. Statement of the Problem
With the unpredictable situation China is experiencing ) ) ) )
nowadays, teachers must be equipped with the necessary This study purports to determine the relationship between
strategies to meet the demands of this almost post-pandemic psycho-social capabilities and the classroom performance of
situation. tertiary physical education teachers at Zhejiang Shuren
This situation has triggered so many questions for physical College at Zhejiang Province, China. Specifically, the
education teachers particularly due to the very nature of their following problems will be .answered:. .
discipline which requires skill development and actual The pr0ﬁ1§ of the tertiary phys1.ca1 educatlop .teac.her
practice of the theories and concepts to be delivered to the respondents in terms of Sex/Age/Field of Specialization/
students [2]. Are physical education teachers capable psycho- Educational Attainment/ Lengjth of Sery1ce as PE'Instructor.
socially and how has their performance as PE teachers been The self-assessmen.t of the tertiary phys1ga1 educa.tl.op teacher
affected by such an unpredictable situation that China is respondents on their level of psycho-social capab111t16§ based
facing now brought about by this pandemic? Where most on the ff domains: Demands at Work/Work Organization and
countries in the world have already moved on and have Job Contents/Interpersonal Relations and Leadership/Work-
recovered, China is seemingly experiencing the third wave of Classroom Interface/Social Capital/Health and Well-Being
the pandemic. [6-8].

While tertiary physical education teachers' psychosocial 22. H thesis of the St
characteristics at Zhejiang Shuren College at Zhejiang »=- HYpoThesls o e Study

Province, China arguably play a big impact in the classroom The following hypotheses will be tested in this research
or even in the field, the need to research their emotions and using the 0.05 level of significance. There is no significant
psychosocial capabilities is clear. Despite the number of difference in the self-assessment of the tertiary physical
studies on psychosocial ability [3-5], it has received little education teacher respondents on their psycho-social
attention in comparison to other areas such as cognitive capability in the different domains mentioned when their
intelligence, mental health, and mental abilities. Which are profile is taken as test factors. There is no significant
highly applicable to physical education teachers at Zhejiang relationship between the self-assessment of the tertiary
Shuren College at Zhejiang Province, China. Psychosocial physical education teacher respondents on their psycho-social
risks at work are defined by Cox and Griffiths as well as social, capability and their classroom performance.

as far as job design is concerned work environments such as
organizational and management could It is possible that you
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2.3. Research Instrument and Technique

The researcher will use the adopted research questionnaire
Third Version of the Copenhagen Psychosocial Questionnaire
as a primary tool in collecting the research data. The final
draft will be prepared to administer the pre-test and post-test
to select a department where to administer the pilot testing.

3. Analysis

The profile of the tertiary physical education teacher
respondents in terms of sex, age, field of specialization,
educational attainment, and length of service as PE instructor,
their self-assessment on their level of psycho-social
capabilities , differences in their self-assessment when profile
is taken as test factor, their teaching performance, and the
relationship between their psycho-social capability and
teaching performance are hereby presented with the end view
of the college-based intervention program [9].

3.1. Profile of the Respondents

Table 1 presents the frequency distribution of the
respondents’ profile in terms of sex, age, field of
specialization, educational attainment, and length of service
as PE instructor.

Table 1. Frequency Distribution of Respondents’ Profile

rarely requires them to make difficult decisions, workload
unevenly distributed so it piles up, and rarely they work at a
high pace throughout the day, with the reversed scores of 2.90,
2.90, 2.88, 2.75, 2.71, and 2.52 all interpreted to have a high
level of psycho-capability on demands at work.

Table 2. Respondents’ Assessment on their Level of Psycho-Social
Capabilities in Terms of Demands at Work

AsaPE rundlz:;e mﬂnds A ok Mean | D g:’l:cl"ltl:z“:: nterpretation | Rank

1. *Workload unevenly distributed so 2 | osr Rasely High 6
it piles up

2. *I get behind with my work 315 | 078 Rarely High !

3. *Doesn't have enough time to 288 | 090 Rasely High 1
complete all my work tasks

4. "Iwork ata high pace throughout the 250 | 078 Razely High 7
day

5. *Keep eyes on lots of things while | o8 Often Low 8
working

6. *Requires me to remember a lot of 219 | 07s Often Low 10
things

7. *Demand that Tam good at coming 221 | 070 Often Low 9
up with new ideas

8. *Requires me to make difficult 275 | 079 Rarely High 5
decisions

9. *Iam put in emotionally disturbing 29 | 076 Rarely High 25
situations

10. *Deal with other people’s personal 290 | oso Raely High 25
problems at work

Composite Mean 262 | 052 Rarely High
Legend:3.51-4.00 Always/Very High; 2.51-3.50 OftenyHi_+ .51-2.50 Rarely/Low; 1.00-1.50 Never/Very Low
Note: Items with asterisk were scored inverselu.

3.3. On Work Organization and Job Contents

— Profile Frequency | Percentage As shown in Table 3, PE teacher respondents perceived that
Male 36 69.2% they can often use their skills or expertise in work which was
Femal 16 30.8% . . .

Total e 100% given the highest assessment of 3.13 interpreted to have a

Age _ high level of psychosocial capabilities on work organization
Below 29 years old 7 13.5% .

30 to 49 years old 39 75.0% and job contents.
50 years old and above 6 11.5%
Total 52 100% . .

Field of Specialization Table 3. Respondents’ Assessment on their Level of Psycho-Social
Indoor Sports 16 30.8% Titiec 1 : :

Ot Soors 1o o Capabilities in Terms of Work Organization and Job Contents
Team Sports 11 21.2% " . Qualitative .
Individual/ Dual Sports 3 T15% Work Organization and Job Contents Mean | SD Description Interpretation | Rank
Total 52 100% 1. Ihave alarge degree of influence

Educational Attainment on the decisions concerning your 246 0.50 Rarely Low Ll
Bachelor's degree 6 11.5% W‘Dl‘kl .

w/ Units in Master’s degree 36 69.2% 2. Ican influence the amount of work 225 | 085 Rarelr Leow 10
Master’s degree 10 19.2% assigned to me 223 .83 rely aw
Total 52 100% 3. Have the possibility of learning new o - .

Length of Service as PE Instructor things throagh v work 273 | 079 Often High 4

10 years & below 20 385% 4. Ican you use my skills or expertise in | _ _
11 to 20 years (Advanced) 24 162% work ’ e Often FHigh !
21 to 30 years (Experienced) 3 5.8% 5. M work sives me the opportunity — ] N
31 years and above (Seasoned) 5 9.6% to de'\'elo}?m\' skills °FP - 29 | 0.77 Often High 3
Total 52 100% 6. My work requires initiative 295 | 067 Often High 2
. o 4 ti;: ;ﬂ‘t;:"“dﬁ—“ more or less 265 | 099 Rarely High 7
This shows that: majority of the PE teacher respondents are S FLcan teave the wok whaveachat | 15 | — o
. . . . ) 327 .77 rely sh 5
male. majority of the PE teachers are within the age group of with a colleague
. 9. *If having some private business, it
30 to 49 years old. most of the PE teachers are in the field of is possible for me to leave mypiece | 317 | 096 |  Rerely Figh 5
indoor, outdoor, and team sports, while very few of them are of wosk without special pesmission? | | :
. he field of individual/dual rts. maiorit f the PE 10. *Have to do overtime 287 | 077 Rarely High 3
n the fie 0 vidua ua SpO S. aJO y 0o s € Composite Mean 2.85 0.46 Rarely High
teachers have already earned units in their Master’s degree Legend3 512,00 Afoays/very High 251550 Ofen/F 512,50 Rercly/Loww; 1.00-1.50 Newer/very Low

program. most of the PE teachers have been in the service as
PE teachers for not more than 20 years [10-13].

3.2. On Demands at Work

Table 2 presents the self-assessment of the tertiary physical
education teacher respondents on their level of psycho-social
capabilities in terms of dem. ands at work.

As shown in Table 2, PE teacher respondents perceived that
they rarely get behind with their work which was given the
reversed score of 3.15 interpreted to have a high level of
psycho-social capability on demands at work. Similarly, they
rarely deal with other people’s personal problems at work [14-
18], rarely put in emotionally disturbing situations, rarely
doesn’t have enough time to complete all their work tasks,
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As shown in Table 3, PE teacher respondents perceived that
they can often use their skills or expertise in work which was
given the highest assessment of 3.13 interpreted to have a
high level of psychosocial capabilities on work organization
and job contents. Similarly, it is often that their work requires
initiative, often that their work gives them the opportunity to
develop their skills, and often that they have the possibility of
learning new things through their work with the mean values
of 2.98, 2.96, and 2.73 respectively all interpreted to have a
high level of psychosocial capabilities on work organization
and job contents. Furthermore, PE teacher respondents
perceived that they rarely can leave the work to have a chat
with a colleague, rarely to have the possibility for them to
leave their piece of work without permission when having



some private business, rarely that they can take holidays mor
or less when they wish, and rarely to have do overtime with
the reversed scores of 3.27, 3.17, 2.65, and 2.87 respectively
all interpreted to have a high level of psychosocial capabilities
on work organization and job contents. On the other hand, PE
teachers perceived that they rarely have a large degree of
influence on the decisions concerning their work [19], and
that they can rarely influence the amount of work assigned to
them with the lowest assessments of 2.46 and 2.23
respectively interpreted to have a low level of psychosocial
capability. A composite mean value of 2.85 indicates that PE
teacher respondents exhibited a high level of psycho-social
capabilities in terms of work organization and job contents.
Based on the study of Levecque et al, 12 mental health
symptoms showed that 32% of Ph.D. students are at risk of
having or developing a common psychiatric disorder,
especially depression. This estimate was significantly higher
than those obtained in the comparison groups [20].
Organizational policies were significantly associated with the
prevalence of mental health problems. Especially work-
family interface, job demands, and job control, the
supervisor’s leadership style, the team’s decision-making
culture, and the perception of a career outside academia are
linked to mental health problems.

3.4. On Interpersonal Relations and
Leadership

Table 4 presents the self-assessment of the tertiary physical
education teacher respondents on their level of psycho-social
capabilities in terms of interpersonal relations and leadership.

Table 4. Respondents’ Assessment on their Level of Psycho-Social
Capabilities in Terms of Interpersonal Relations and Leadership

Jualitati
Interpersonal Relations and Leadership | Mean | SD Dasm‘ptﬁ Interpretation | Rank
1. My wc.rk is recognized and 200 068 Often High 1
appreciated by the mana ent
2 »
2. The management at your workplace 306 061 Often High 1
respect me
3. Iam treated fairly at my workplace 295 | 0.67 Often High 2
4. Iknow exactly whatis expected from 206 | 068 Often High 3
me atwork
* i . -
5. *Contradictory demands placed on 280 | 072 Rarelr High a
me at work B
6. Have to do things that ought to have 5 -
252 078 Oty Hig] 8
been done in a different way ’ = eh
o g . _
7 Have to do things that seem to be 238 078 Rarely High 10
unnecessary
8. My immediate superior is good at . -
- 2.6 081 Oty Hig] 7
work planning and solving conflicts > e eh
a : 5 is
0. My colleagues falk, listen and help 283 073 Oftent High 5
how wellI carry my work
10. My immediate superior is willing to
talk, listen and help with my 281 0.79 Often High 6
problems at work
Composite Mean 281 | 042 Often High

Terms of Interpersonal + jtions and Leadership
Legend:3.51-4.00 Akvays/Very High; 2.51-3.50 Often/Higit; 1.51-2.50 Rarely/Low; 1.00-1.50 Never/Very Low
Note: Iems with asterisk (%) were scored imversely.

As shown in Table 4, PE teacher respondents perceived that
the management at their workplace often respect them with
the highest assessment of 3.06 interpreted to have a high level
of psychosocial capability on interpersonal relations and
leadership. Similarly, they perceived that they are often
treated fairly at their workplace, that they often know exactly
what is expected from them at work, that their work is often
recognized and appreciated by the management, often that
their colleagues talk, listen and help how well they carry their
work, often that their immediate superiors are willing to talk,
listen and help with their problems at work, often that their
superiors are good at work planning and solving conflicts [21],
and that they often have to do things that ought to have been
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done in different way with the mean values 0f2.98,2.96,2.92,
2.83, 2.81, 2.65, and 2.52 respectively all interpreted as to a
high level of psychosocial capability on interpersonal
relations and leadership. Similarly, contradictory demands
rarely placed on them at work, and they rarely must do things
that seem to be unnecessary with the reversed scores of 2.80
and 2.58 respectively interpreted to be of high level. A
composite mean value of 2.81 shows that PE teacher
respondents exhibited a high level of psychosocial
capabilities in terms of interpersonal relations and leadership.
Agnew & Etcheverry close with suggested avenues for future
work on self-in-relationship. It depicts a person’s
interpersonal dispositions as having profiles or signatures
dependent on both the expected features of situations and the
expected dispositions of partners [22]. A taxonomic theory for
classifying both situations and the functionally relevant goals
of interaction partners is outlined. Research on attachment
theory and trust is used to illustrate the model.

3.5. On Work-Classroom Interface

Table 5 presents the self-assessment of the tertiary physical
education teacher respondents on their level of psycho-social
capabilities in terms of work-classroom interface.

Table 5. Respondents’ Assessment on their Level of Psycho-Social
Capabilities in Terms of Work-Classroom Interface

Jualitati
Work-Classtoom Interface Mean | SD Dasdpt;::‘ Interpretation | Rank
1. Ifeel motivated and involved in my 312 067 Often High 5
work
2 - = n
2. Enjoy telling others about my work 508 | 076 Oftenn High o
place
3. Feel that the. problems at my work 267 | 070 Often High s
place aze mine also
4. Proucl. of E_’““S part of this 319 072 Often High 35
organization
5. There isa good atmosphere between 325 | 070 Often High 1
me and my colleagues
6. There is good cooperation between 321 06 Often High 2
colleagues at work
7. Do feel part of a community at my 319 074 Oftent High 35
place of work?
T - -
8. "Worried about being transferred to 268 076 Razely High 1
another task against my will
9. *Worried about the timetable being
changed (shift, weekdays, time to 25 0.80 Rarely High 13
enter and leave, ...) against my will
10. Satisfied with the quality of the 506 | 073 Often Hish _
work performed at my workplace
* 5
11. *There are times when I need to be at 263 | 082 Razely High 1
work and at home at the same time N
Y 5 5 i
12. *My work takes so much time that it 279 050 Razely High 10
has a negative effect on my private life
13. Due to work-related duties, 1 have to
make changes to my plans for private 251 057 Often High 9
and family activities
Composite Mean 291 | 036 Often High
+
md:3.51-4.00 Always/Very High; 2. 0 Often/Higii; 1.51-2.50 Rarely/Low; 1.00-1.50 Never/Very Low

Note: Ttems with asterisk () were scored inversely.

As shown in Table 5, PE teacher respondents perceived that
often there is a good atmosphere between them and their
colleagues with the highest assessment of 3.23 interpreted to
have a high level of psychosocial capability on work-
classroom interface. Likewise, often that there is a good
cooperation between colleagues and their work, that they
often feel part of a community at their place at work, proud of
being part of their organization, that they often feel motivated
and involved in their work, often enjoy telling others about
their work place, that they are often satisfied with the quality
of the work performed at my workplace, often feel that the
problems at their work place are theirs also, and due to work-
related duties, they often have to make changes to their plans
for private and family activities with mean values of 3.21,
3.19, 3.19, 3.12, 3.08, 3.06, 2.67, and 2.51 respectively all
interpreted to have a high level of psychosocial capability on



work-classroom interface. On the other hand, PE teachers
perceived that their work rarely takes so much time that it has
negative effect on their private life, that they rarely worried
about being transferred to another task against their will,
rarely there are times when they need to be at work and at
home at the same time, and rarely that they are worried about
the timetable being changed like shift, weekdays, time to
enter and leave, etc. against their will with the reversed scores
0f2.79, 2.69, 2.63, and 2.54 respectively interpreted to be of
high level. A composite mean value of 2.91 shows that PE
teachers exhibited a high level of psychosocial capability in
terms of work-classroom interface. According to Dyanisa,
emotional intelligence is the ability and potential in a
classroom to be able to recognize, understand, manage, and
lead one's own feelings, so that the classroom can empathize
with others and respect others, and apply or apply it in dealing
with emotional impulses in everyday life [23].

3.6. On Social Capital

Table 6 presents the self-assessment of the tertiary physical
education teacher respondents on their level of psycho-social
capabilities in terms of social capital.

Table 6. Respondents’ Assessment on their Level of Psycho-Social
Capabilities in Terms of Social Capital

own fields [25]. Seeking to clarify the concept and help assess
its utility for organizational theory, we synthesize the
theoretical research undertaken in these various disciplines
and develop a common conceptual framework that identifies
the sources, benefits, risks, and contingencies of social capital.

3.7. On Health and Well-Being

Table 7 presents the self-assessment of the tertiary physical
education teacher respondents on their level of psycho-social
capabilities in terms of health and well-being.

Table 7. Respondents’ Assessment on their Level of Psycho-Social
Capabilities in Terms of Health and Well-being

[ealth and Well-being Mean | SD g:;‘:;::f:‘ Interpretation | Rank
1. Tam alwayls able to solve difficult 310 | 063 Often High 1
problems, if I try hard enough.
2. Itiseasy for me t.o stl'lck to my plans 255 | 075 Often High )
and reach my objectives.
3. *Have found it hard to go to sleep 2.90 | 080 Rarely High 9
* . -
4. Il\av? w ?klen up several times and 204 | 092 Rarely High 75
found it difficult to get back to sleep
5. *Have been physically exhausted 2.88 081 Rarely High 10
6. *Have been emotionally exhausted 294 | 073 Rarely High 75
7. *Ihave been irritable 312 | 073 Rarely High 3
8. *Ihave been tensed 3.06 | 067 Rarely High 5
9. *Isuddenly felt sad 3.06 | 075 Rarely High 5
* i i 7 e
10. Have lacked interest in everyday 306 | 067 Rarely High 5
things
Composite Mean 299 | 054 Often High

|social Capital Mean | SD g:;l:;:z: Interpretation | Rank
1. The management t[‘l.lStS the 301 | 050 Often High 15
employees to do their work well
2. Itrust the information that comes 301 | 050 Often High 15
from the management
3. Iau.1 able to express my views and 2o | o7 Often High 5
feelings
4. *The management withholds
important information from the 273 | 095 Rarely High 8
employees
5. Tl\e.management resolved conflicts in 206 | 066 Often High 4
a fair way
6. The management distributed -
2.90 0.66 Ofte Hig 6.
workload and tasks fairly o eh i
7. Al tions fi Loy
suggestions from employees are 200 | 066 Often High 65
treated seriously by the management
8. Iam a.ppreclated when I have done a 208 | 064 Often High N
good job
Composite Mean 294 | 050 Often High
Tegend-3.51-4.00 Always/Very High; 2.51-3.50 Often/B _+_11.51-2.50 Rarely/Lotw; 1.00-1.50 Never/Very Low

Note: Items with asterisk (*) were scored inversely.

As shown in Table 6, PE teacher respondents perceived that
the management often trusts the employees to do their work
well, and that they often trust the information that comes from
the management with the highest assessments of 3.04
respectively interpreted to have a high level of psychosocial
capability on social capital. Similarly, PE teachers perceived
that they are often appreciated when they have done a good
job, that the management often resolved conflicts in a fair way
[24], often that they are able to express their views and
feelings, that the management often distributed workload and
tasks fairly, and that often all suggestions from employees are
treated seriously by the management with the mean values of
2.98,2.96,2.92,2.90, and 2.90 respectively all interpreted to
have a high level of psychosocial capability on social capital.
On the other hand, PE teachers perceived that the
management rarely withholds important information from the
employees with the reversed score of 2.73 interpreted to be of
high level of psychosocial capability. A composite mean value
of 2.94 indicates that PE teacher respondents exhibited a high
level of psychosocial capability on social capital. According
to Adler (2018), a growing number of sociologists, political
scientists, economists, and organizational theorists have
invoked the concept of social capital in the search for answers
to a broadening range of questions being confronted in their
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Table 7 presents the self-assessment of the tertiary physical
education teacher respondents on their level of psycho-social
capabilities in terms of health and well-being. As shown in
Table 7, PE teacher respondents perceived that they are often
able to solve difficult problems if they try hard enough with
the highest assessment of 3.10 interpreted to have a high level
of psychosocial capability on health and well-being. Similarly,
it is often easy for them to stick to their plans and r each their
objectives with the mean value of 2.85 interpreted to be of
high level. On the other hand, they perceived that they have
been rarely irritable, rarely have been tensed, or suddenly felt
sad, rarely have lacked interest in everyday things, rarely that
they have woken up several times and found it difficult to get
back to sleep, rarely have been emotionally exhausted, rarely
have found it hard to go to sleep, and that rarely that they have
been physically exhausted with the reversed scores of 3.12,
3.06, 3.06, 3.06, 2.94, 2.94, 2.90, and 2.88 respectively all
interpreted to be of high level of psychosocial capability on
health and well-being [26]. A composite mean value of 2.99
shows that PE teacher respondents exhibited a high level of
psychosocial capability on health and well-being. In the study
of Kim et al[27]. generally, teachers’ MHWB seemed to have
declined throughout the pandemic, especially for primary
college leaders . Six job demands contributed negatively to
teachers” MHWB (i.e., uncertainty, workload, negative
perception of the profession, concern for others’ well-being,
health struggles, and multiple roles) and three job resources
contributed positively to their MHWB (i.e., social support,
work autonomy, and coping strategies).

3.8. Teaching Performance of PE Teacher
Respondents based on the Latest
Classroom Performance Evaluation

Table 8 presents the performance of tertiary PE teacher
respondents as indicated in their latest classroom performance
evaluation.



Table 8. Teaching Performance of PE Teachers Based on their
Latest Classroom Performance Evaluation

Teaching Performance Frequency Percentage
Excellent 4 7.7%
Outstanding 13 25.0%
Very Satisfactory 10 19.2%
Satisfactory 13 25.0%
Unsatisfactory 12 23.1%

Total 52 100%

As shown in Table 8 four (4) or 7.7% of the PE teacher
respondents have shown excellent teaching performance
based on their latest classroom performance evaluation,
thirteen (13) or 25% with outstanding performance and
satisfactory performance respectively, ten (10) or 19.2% are
very satisfactory, and twelve (12) or 23.1% with
unsatisfactory performance. This goes to show that most of
the PE teachers exhibited satisfactory to outstanding teaching
performance [28].

3.9. Relationship Between the PE Teachers’
Level of Psycho-Social Capability and
their Classroom Performance

Table 9 presents the relationship between the level of
psycho-social capability of PE teacher respondents and their
classroom performance.

Table 9. Relationship Between the PE Teachers’ Level of Psycho-
Social Capability and their Classroom Performance

PE Teachers’ Classroom
Performance inrelation | Computed si Decision Int tati
to their Psycho-Social T 218 on Ho nierpretation
Capability in terms of:
1. Demandsat Work 0.02 0.89 Accepted | Not Significant
2. Work Organization and - s e
Job Contents 0.34 0.01 Rejected Significant
3. Interpersonal Relations - s e
and Leadership 041 0.00 Rejected Significant
4. Work-Classroom . N
Interface 049 0.00 Rejected Significant
5. Social Capital 0.56 0.00 Rejected Significant
6. Health and Well-being 0.03 0.86 Accepted | Not Significant
Over-all 0.40 0.00 Rejected Significant

Generally, PE teacher respondents have obtained an over-
all computed r value of 0.40 with significance value of 0.00.
Since the significance value is higher than the set 0.05 level
of significance, null hypothesis is rejected which means that
there is a significant relationship between the PE teachers’
teaching performance and their psychosocial capability [29-
30]. This goes to show that teaching performance of PE
teachers is positively correlated to high degree with their
psychosocial capabilities. This further shows that teachers’
teaching performance can be influenced by their psycho-
social classroom performance.

4. Conclusion

Based from the findings of the study, we came up with the
following conclusions:

Majority of the PE teachers are male in their middle age,
pursuing their Master’s degree, while mostly are in the field
of outdoor sports and have been teaching PE subjects for quite
some time.PE teachers seem to have a better status of their
health and well-being while maintaining their good physical,
mental, and emotional stability.PE teachers seem to be good
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at handling work demands in relation to all physical,
psychological, social or organizational aspects of a job that
require continuous physical or psychological effort.PE
teachers have relatively the same perceptions of their psycho-
social capabilities regardless of their sex, age, field of
specialization, educational attainment, and years of service as
PE instructors. Most of the PE teachers exhibited satisfactory
to outstanding teaching performance, however, a number of
them have also shown unsatisfactory performance based on
the recent evaluation. Demands at work and health and well-
being of PE teachers do not give significant impact to their
classroom performance. Work organization and job contents,
interpersonal relations and leadership, and work-classroom
interface on the other hand can moderately affect teaching
performance of PE teachers, while social capital tend to have
high influence in their classroom performance.

Based on the conclusions derived in this study, the
following are the recommendations:

Teachers must build up their emotional resilience by
thinking of proactive ways to manage the stress in their life,
and to build new connections and relationships by taking time
to know their students, parents and other members in school
community for a continuous improvement of their health and
well-being. Teachers should receive feedback and do the self-
reflection on the development of their performance for the
enhancement of strategies in teaching. To support teachers in
managing work-demands, dedicated training sessions on
empowerment of self-efficacy, resilience and coping
strategies may be provided to teachers which could be
beneficial to them in managing job demands and effectively
overcome difficulties. Teachers must be given the opportunity
to share their experience in workshops and training sessions
to further improve their quality of teaching. Educational
leaders must support the physical and psychosocial needs of
teachers by knowing when they are stressed, the causes of it
and how to address it.
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